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  It’s in the Bag   
 

 
Book Study Groups have long been one of the least expensive 
and most enjoyable ways for educators to grow professionally. 
Study groups provide structured time for reflection on student 
work and classroom practice. A book study group can be 
formed in your school, your district, or even online. The study 
group method is invaluable in bringing together groups of 
colleagues who can use the classroom as an arena for studies, 
discussions and experience exchange and turn it into a 
“laboratory” for trying out new teaching methods skills and 
practices gleaned from the books studied. The hallmarks of a 
successful book study group are teacher engagement, superior 
use of time, and sustainable changes in student achievement. 

 
 

Facilitator’s Guide 
 
 
Resources available for Checkout: Mosaic of Thought: The Power of 
Comprehension Strategy Instruction. (2007). Ellin Oliver Keene and Susan 
Zimmermann, Portsmouth, NH: Heinemann. 

 
Book Description: Mosaic of Thought (2nd edition) is an excellent book that 
focuses on explicitly describing the use and benefits of strategy-based 
comprehension instruction. It provides key ideas for each strategy and describes 
critical comprehension concepts. It is full of classroom examples, both primary 
and intermediate, that demonstrate the strategy instruction in application. The 
information, research and practical application provided by the authors is an 
insightful guide for comprehension instruction in a multi tiered system of support. 

 
 
Framing the Context of a Book Study: Powerful Tools for Learning: 
Two powerful venues for deepening understanding, impacting student outcomes 
and contributing to the growth of learning organizations are professional learning 
communities and communities of practice. One of the most effective ways to 
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make your school a learning organization is to create a professional learning 
community or a community of practice. The concept of a professional learning 
community (PLC) is a powerful influence around the work of restructuring 
schools. According to Rick Dufour in Whatever It Takes: How Professional 
Learning Communities Respond When Kids Don’t Learn, the fundamental 
role of schools is “learning, not teaching.” While Dufour acknowledges that this is 
“an enormous distinction,” he notes that the emphasis on learning leads those 
within the school to place their focus and energy on three important questions: 

1. What is it we want all students to learn? 
2. How will we know when each student has acquired the intended 

knowledge and skills? 
3. How will we respond when students experience difficulty? 

 
Another option for helping schools and districts is to create a community of 
practice. Communities of practice are groups of people who share a concern or a 
passion for something they do and learn how to do it better as they interact 
regularly. A community of practice (CoP) makes connections from person to 
person for mutual inquiry and learning about a practice or issue. Everyone’s 
voice is needed. Participants develop a shared identity and share a repertoire of 
knowledge and experiences (Wenger, 2003). Both professional learning 
communities and communities of practice move system stakeholders from 
knowing to doing. 
 
A Book study becomes a powerful tool that these communities can use to 
engage in powerful, professional discourse. A building or existing PLC or CoP 
may want to add a book study as another tool to aid in professional development. 
When your school or team begins planning their book study, keep the above 
questions in mind as a way to frame all discussions around student learning and 
school improvement. 
 
 
Facilitating Successfully:  
In order to facilitate the study groups most effectively, a district, school or team 
may want to consider the following: 

 Treat study groups as a school-wide teacher professional 
development model. 

 State the purpose for the book study groups in terms of specific 
student needs (these needs should be based on an analysis of 
student data). 

 Study groups can be job-embedded, with principals freeing up time 
during the school day, or during superintendent conference days, 
faculty meetings, etc. 

 Groups should be small and manageable, their work “published.” 
 Study groups need support from administrators. 
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 Work within study groups is built around the participants’ search for 
knowledge according to their own needs and the needs of their 
students. 

 Members meet regularly and work according to a study plan that 
they often develop themselves (the plan will include how often to 
meet, for how long, how many chapters will be discussed per 
meeting, where to meet, etc.). 

 Everyone in a study group is responsible for getting the work done 
and for achieving the jointly agreed upon goals. 

 The goals of a study group can be: 
 To offer a good method for teachers to cooperate more 

actively in order “to awaken their students’ minds” about 
sustainable development. 

 To integrate sustainable development into all curriculum 
subjects. 

 To provide teachers with the opportunity to share both good 
and bad teaching experiences and to get support from 
colleagues and professional books. 

 To encourage teachers to work together to solve a problem. 
 To get teachers motivated to pursue education for 

sustainable development—to make a difference. 
 The facilitator should engage in the following behaviors: 

 Be diplomatic – suggest, but don’t subscribe. 
 Act as an advisor. 
 Be respectful. 
 Be professional, relaxed and be present in the situation. 
 Don’t intervene too much – let the group work on what they 

feel is important. 
 Encourage, inspire and support. 

 During the last meeting, ask these questions: 
 What positive outcomes did we achieve? 
 What problems did we encounter? 
 What lessons have we learned that could be useful to other 

groups? 
 What do we do next? 

 
 
The following section contains reflection and dialogue suggestions and questions 
broken out by chapter. These are designed to facilitate thinking and discussion 
around Mosaic of Thought: The Power of Comprehension Strategy 
Instruction. 
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Chapter 1: Creating a New Mosaic 
 

Overview 
This chapter looks at the evolution of comprehension strategy instruction as the authors look back 
at the experiences they have had working with teachers around the country. The authors 
discuss lessons they have learned. The book tackles the question of how to help students 
become more aware of their own reading processes and ways to help them improve their 
comprehension. 

 
Helpful Hints 
It might be beneficial for the first day of the book study to recap the comprehension strategies 
discussed in the book. It will be important for the participants to think about and discuss how they 
use these strategies in their own reading experiences. The poems on page 2 and 3 are a good 
way to lead this discussion. 

 
Reflection and Dialogue 
 

1. Reflect back on your own learning experiences and discuss how you learned to 
comprehend text. How does this experience help you in teaching children to use all of 
the strategies effectively? 

 
2. Why is it important for us as teachers to understand and be aware of how we 

comprehend reading before we are able to teach our students to do so? 
 

3. Comprehension strategy instruction should be built on a gradual release of 
responsibility model of instruction. Discuss your thoughts on how scaffolding instruction 
works into a Multi Tier System of Support. 

 
4. How does our core instruction in reading address the metacognitive strategies of 

comprehension? 
 
5. Is there an area of comprehension that needs to be strengthened in our core curriculum? 
 
6. How do you address the needs of students in Tier 2 and Tier 3 differently with 

comprehension instruction? 
 
7. What role does reading workshop have in our school? 
 
8. How does understanding the reading process help students to increase their use of 

metacognitive strategies to strengthen their comprehension? 
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Chapter 2: Changing Times 
 
 
Overview 
This chapter compares traditional practices of teaching comprehension with today’s practices 
of comprehension instruction. It explains the need to engage actively kids in thoughtful 
reading, writing and discussion to foster their thinking and comprehension skills. Due to the 
increased pressure of state testing procedures, the question is posed as to whether the joy of 
reading can be upheld throughout reading instruction. The chapter ends with a helpful 
question and answer format. 

 
Helpful Hints 
Prior to reading this chapter, it would be beneficial to use the questions presented as 
discussion starters to have teachers share their own thoughts on each topic. This would 
engage their prior knowledge of the importance of comprehension instruction. They could use a 
“t chart” format to write their thoughts prior to reading and then after reading. 

 
Reflection and Dialogue 
 

1. How do the students in our school view reading? Use this question to discuss the 
students’ perspective of our reading program. 

 
2. What do we have in place in our school to foster the love of reading in students? Have 

we created an environment where students are deeply engaged and passionate for 
their own learning? 

 
3. Where in our schedule can we build in times throughout the day to instruct, think 

aloud, model and demonstrate how proficient readers comprehend more deeply? 
 

4. How does the order of strategy instruction presented in the chapter match our core 
curriculum? 

 
5. How do we currently meet the needs of students who do not comprehend well? 

 
6. How much time do we allow students to actually read and talk throughout the day? 

 
7. How do we combine these comprehension strategies and techniques with teaching our 

state indicators? 
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Chapter 3 Mindful Reading: Monitoring and Revising Comprehension 
 
 
Overview 
This chapter looks at the importance of teaching children to monitor and adjust their 
comprehension as they are reading. In many ways, monitoring is the umbrella under which 
the other comprehension strategies fall. It is important to emphasize being metacognitive, 
paying attention to our understanding as we read to know whether we comprehend the 
story. Comprehension issues can be connected to surface structures, the visible aspects of the 
text, or to deep structure of the text such as meanings, concepts and background knowledge. 

 
Helpful Hint 
This chapter can be a great tool for discussion around the difficulties of getting children to 
be metacognitive, aware of their thinking as they read. The discussion can be used to make 
sure there is a common language of comprehension strategies throughout the grade levels. 
The classroom examples can be used to show how students use the tools of comprehension to 
monitor and adjust their thinking as they read and what the teacher’s role is in that process. 

 
Reflection and Dialogue 
 

1. How do we present the strategy of monitoring comprehension through our core 
curriculum? 

 
2. How does this strategy affect our Tier 2 and Tier 3 readers? 

 
3. Do we have a common language that we are using throughout our grade levels to help 

the students to be metacognitive? 
 

4. How important is it for the teacher to model the use of monitoring comprehension 
strategies while he/she reads aloud to the students? 

 
5. Can our students articulate the strategies that will help them to comprehend text? 
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Chapter 4: The Present of the Past: Using Schema to Understand and 
Remember 

 
 
Overview 
Chapter 4 discusses research that supports using schema as a strong strategy to develop 
further comprehension. Schema is the way students connect the new to the known, recall 
relevant information, and further their comprehension with prior knowledge. Researchers have 
shown that students will understand what they are reading better if they think about their own 
experiences as they read. 

 
Helpful Hints 
Use the excerpt from I Know Why the Caged Bird Sings as a discussion starter for the chapter. 
Where did this passage take your thoughts? Discuss how important our personal connections 
are to what we read and how powerful our background knowledge is in affecting how we respond 
and understand text. 

 
Reflection and Dialogue 
 

1. What role does activating prior knowledge have in students’ success as readers? 
 

2. How does our core curriculum support the importance of schema before, during and 
after reading? 

 
3. How do we support our students that have little background knowledge in areas we 

are reading about? 
 

4. Is there a difference in how we get students to make connections to prior knowledge 
in nonfiction reading? Do we need to increase the amount of support in using 
schema in content area reading? 

 
5. How does using schema affect our Tier 2 and Tier 3 readers? What kind of support do 

we have in place for assisting students in making connections to increase their 
comprehension? 

 
6. What is your understanding of the Gradual Release of Responsibility Model? How does 

this model fit into your daily plans with students? 
 

7. The classroom examples in this chapter demonstrate how teachers explicitly teach 
one strategy, in depth, at a time. What are your reactions to and thoughts about this 
method of comprehension instruction? What do you think would be the benefits and 
do you think there are any drawbacks? 

 
8. How can we select texts for think-alouds so that we can use this strategy effectively? 
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Chapter 5: The Art of Discovery: Questioning 

 
 
Overview 
This chapter discusses the importance of questioning as we read. Questioning the content, style 
and intent of the text helps readers to be active in their thinking process as they read. The 
chapter also discusses the use of crafting sessions to support the concept of questioning. 
Reading conferences and small group instruction are important to help children focus on 
applying the strategy in their own reading. This chapter also discusses the use of 
invitational groups to meet the needs of struggling readers. 

 
Helpful Hints 
It may be helpful to discuss research about questioning prior to reading this chapter. This 
chapter also discusses the use of the Major Point Interview for Readers (Updated as 
Assessing Comprehension Thinking Strategies, Keene 2006) to identify a students’ present 
use of questioning. It may be helpful to have that resource available to staff to use and discuss 
while reading this chapter. 

 
Reflection and Dialogue 
 

1. Discuss this quotation from Susan’s reflection on page 105- “For me, questions are the 
glue of engagement.” What are your thoughts about the role of questions in engaging 
students in learning? 

 
2. How necessary is teacher modeling and the active teaching of metacognition to 

help students slow down and become involved enough in the text to become active 
readers? 

 
3. How do we teach students to be aware of their questions or “I wonders” that they have? 

 
4. How does our basal allow for questioning? Do we rely on the questions that are 

provided by the basal or do we allow students to generate their own questions? 
 

5. How can we help our students generate questions that will help them increase 
their understanding of the text? 

 
6. How do invitational groups compare to Tier 2 groups? Do we use them both for needs- 

based groups that meet for a specific instructional purpose? 
 

7. What role does scaffolding instruction have in both Tier groups and invitational groups? 
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Chapter 6:  Creating Meaning: Inference 
 

 
Overview 
This chapter focuses on the process of inferring to create a personal and unique meaning from 
text. A proficient reader creates meaning that is neither stated explicitly in the text or is shown 
in the illustrations. The chapter also discusses the use of think-alouds, modeling and 
demonstrations in day-to-day comprehension instruction. The chapter concludes with key ideas 
on conferring with students to help a child focus on a specific skill or strategy 

 
Helpful Hints 
Teaching inference is sometimes difficult for teachers. It would be beneficial for the participants 
of the book study to look further into the strategy of using think- alouds. The examples of a 
more highly developed think-aloud lesson can be used as a springboard in evaluating their own 
use of the strategy. It may be helpful to create a “script” together of a book to identify how to 
strengthen the use of a think-aloud. 

 
Reflection and Dialogue 
 

1. What insights do you have about inferring now that you have read this chapter? 
 

2. How does inferring help a reader? 
 

3. Inferences are based in part on individual life experience and knowledge of the reader. 
How does our core curriculum allow for inferring within the text? How does this fit into 
standardized tests or state assessments? 

 
4. How does the use of think-alouds help our students to increase their inferring skills? 

 
5. How do we support our Tier 2 and Tier 3 readers with higher level thinking 

like inferring? 
 

6. How can we describe inferring to kids? What language can we use to help them to 
understand the process of inferring? Look back at the classroom examples and search 
for language that they used that was helpful. (“Pay attention to the voice inside your 
mind and listen to any inferences you may have”) 

 
7. What role does conferring play in our reading block time? How can we implement 

conferences with individual students to understand each child’s current use of skills and 
strategies to help to direct our instruction? 
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Chapter 7: Bringing Text to Life: Using Sensory and Emotional Images to 
Enhance Comprehension 

 
 
Overview 
Creating images while we read allows us to bring the text to life. Images originate in our senses 
and combine with our emotions. The images that we create while we read have little meaning 
unless we associate it with words on the page along with other images and memories of our 
lives. Students need explicit instruction to develop their image-making abilities. They need to 
understand how their images help them to better comprehend what they read. 

 
Helpful Hints 
Use the short story on page 170 as the discussion starter. Prior to reading the rest of the 
chapter, have staff share what they envisioned in their mind as they read the selection. Discuss 
the analogy of sensory and emotional images as a kind of Impressionism of the mind. 

 
Reflection and Dialogue 

1. The chapter discusses how this strategy can be the conduit to student engagement. 
Discuss how you think we can use the creating images strategy to help our struggling 
readers. 

 
2. Using think-alouds to describe what you see, smell, taste, touch, and feel as you read 

is a great way to teach students to develop their image-making abilities. What 
stories/text/passages do you use that allow for a think-aloud process? 

 
3. How inter-related do you see this strategy with schema and making text connections? 

What do you think about the idea that as we teach one strategy, in depth, students 
will begin to implement some of the other strategies as well? 

 
4. How do you envision implementing this strategy with your Tier 2 and Tier 3 readers? 

 
5 This chapter discusses the use of composing sessions. Does our core-reading 

block allow for time to have students compose their thoughts/reactions to what they read? 
 

6. In the intermediate classroom example, Todd decided to create four “capturing 
thinking” areas that students could use throughout all of the strategy studies. Discuss 
how you feel this could meet the needs of our learners. How do we allow our students 
to express and explore the meaning of books? 

 
7. Does our basal instruction allow students to focus only on literal meanings or 

interpretations of text? Discuss your thoughts. 
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Chapter 8:  The Heart of the Matter: Determining Importance 
 

 
Overview: 
Determining importance is vital in the world today as we are inundated with an excessive amount 
of available information. Students need to learn to read critically so that they can separate the 
essential information from the nonessential. 

 
Helpful Hints: 
It may be helpful to have each person use a sample of grade appropriate nonfiction text to 
discuss the ideas they identify as important. The discussion can include what their thinking 
process is behind the decision of what is important. 

 
Discussion Questions: 

 
1. Some readers have a difficult time determining the importance of what they read. 

Discuss how you see this in your classroom. What do you think is leading to this difficulty? 
 

2. In the intermediate classroom example, Ellen talked with Jeremy about listening to the 
voice inside his head that told him when something was important. How do you think 
using the highlighter helped Jeremy focus on this process? 

 
3. Readers use at least three levels (whole-text, sentence level, and word level) to make 

decisions about what is most important in the text. Discuss each level. What level do 
you feel our students rely on the most? 

 
4. How can we change our instruction to make it easier for our students to determine 

what is important in a text? 
 

5. Does our state assessment guide our instruction in teaching students to identify the 
main idea? How can we make students understand that for testing purposes they 
need to concentrate on the one most important idea but in most reading situations 
they will understand a number of key ideas? 

 
6. What did you find most interesting as you read this chapter? 

 
7. How does our instruction on determining importance need to change for our 

struggling readers? 
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Chapter 9: The Evolution of Meaning: Synthesis 
 
 
Overview: 
Synthesis takes place during and after reading. It is a way of creating a mental plan of 
understanding for what you are reading, experiencing or learning and revising that plan as 
we recall or encounter new information. When students are synthesizing they are thinking about 
what the text really means to them. 

 
Helpful Hints: 
This chapter allows for a good discussion centered on the differences between summarizing 
and synthesizing. It presents a nice opportunity to discuss higher order thinking skills. 

 
Discussion Questions: 

 
1. What do you see as the major differences between summarizing and synthesizing? 

How would you define each? 
 

2. What key skills do we need to develop in our students in order for them to be 
successful in synthesizing a text? 

 
3. How does our core curriculum emphasize summarizing and synthesizing? 

 
4. How can we teach our struggling readers to evaluate the meaning of the text? 

 
5. Discuss Riley’s metaphor of what synthesis is on pages 233-234. Do you think our 

students could relate to this metaphor? 
 

6. How important do you think teacher modeling is to this strategy? 
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NYSRRC Book Study Guide Program 
 
 

Feedback Form 
 
Please provide feedback upon completion of the book study. Return this 
form in the facilitator guide folder. 
 

1. Was the facilitator’s guide useful in leading your discussion of Mosaic 
of Though: The Power of Comprehension Strategy Instruction? Why or 
why not? 

 
 
 
 
 
 
 
 

2. How can we improve this experience? 
 
 
 
 
 
 
 
 

3. Would you recommend this to other groups? 
 
 
 
 
 
 
 
 


